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Abstract 
The fact that human is a living creature who has the ability to think, talk and communicate distinguishes him from other 
creatures. Since the quality of the communication human establishes with himself and his environment is related to the skills he 
possesses, it is obvious that social skill are of vital importance in life period of human. This study aims at reviewing studies of 
bringing social skills for children in preschool period. Within the direction of such objection, 20 experimental studies 45 % (n:9) 
of which is carried out in Turkey and 55 % (n:11) of which is performed in other countries have been reviewed. Accordingly, it is 
seen that social skill education programs such as play-based, family or teacher involved programs, programs with drama 
activities, story activities, cooperative programs, and project - based programs are applied for children in preschool period to gain 
social skills. As a result of those studies, it is found that social skill education programs are effective over skills such as 
assertiveness, aggressiveness, social adaptation. In this context, it is seen essential to increase studies aimed at bringing and 
improving social skills and to extend effective social skill education programs.   
© 2010 Published by Elsevier Ltd. 
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1. Introduction 
 
Being a social creature enables human to be in tendency to create social relations and to join other social 
relations in any stage of his life. Individuals who have been in socialization period since his birth configure his life 
through social skills.  
Social skills such as helping, demanding help or information, thanking, apologizing, initiating a conversation in 
any subject, answering the questions, following the rules, awaiting his turn, collaborating, accepting critics, 
demanding feedback for the work he has done, introducing himself provides his adaptation to the society, his 
integration in society, his communication and interaction with his peers and others (Çifci and Sucuo÷lu, 2004). 
Social skills which are one of the tools to enable social adaptation, to create social relations and to maintain existing 
social relations during social development are learned during the first years of the life and leads to important long 
and short term effects over the life of the individual. (Gülay and Akman, 2009). Within this context, it is important 
to improve and support social skills of children which determine life quality and enable their adaptation to the 
environment beginning from the preschool period.    
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In Turkey social skill development of children in preschool period is supported through the activities prepared 
within the scope of objectives and acquisitions listed in Ministry of National Education (MEB) Preschool Education 
Program for Children of 36-72 Months. Objectives and acquisitions for skills listed in 2006 MEB Preschool 
 
Education Program such as the abilities to recognize, control his emotions, motivate himself, to recognize other’s 
emotions, to manage his relations with others, to show tolerance, to respect the differences, to take over 
responsibilities for improving and protecting the life, to comprehend how social life is maintained can be said to be 
for developing social skills and supporting social-emotional development area (Anonym, 2006).  
Evaluation of social skills provides feedback for the individuals and presents social skill deficiency and 
effectiveness of social skill education programs. For evaluation of social skills, different techniques are utilized in 
accordance with the target of evaluation and characteristics of the group to be evaluated. (Gülay and Akman, 2009). 
Since most of the studies on social skills (Miller, 2002; Diener, and Kim, 2004; AnlÕak and Dinçer, 2005; KapÕkÕran 
et.al., 2006; Mavi-Derviúo÷lu, 2007; Günindi, 2008; Çimen, 2009; Özbey and Alisinano÷lu, 2009) aim at revealing 
the existing situation, it is necessary to carry out studies to improve and develop social skills.  
 
1.1. Objective of the Study 
This study aims at reviewing experimental studies of bringing social skills for children in preschool period.  
2. Method 
Among experimental studies of bringing social skills for children in preschool period, the ones carried out 
between 2000 and 2010 are selected. Distributions of such studies according to some features are presented in Table 
1 and Table 2.  
Table 1. Distributions of Reviewed Studies According to the Location, Year and Source 
 
Location  N    % Year  N     % Source    N      % 
Turkey  9   45.0 2000-2005  9   45.0 Research Article 11  55.0 
Other 11   55.0 2006-2010 11   55.0 Thesis  7  35.0 
Total 20 100.0 Total 20 100.0 Announcement  2  10.0 
      Total 20 100.0 
 
It is seen in Table 1 that most of the reviewed studies are consisted of research articles.  
 
Table 2. Distributions of Education Programs Used in the Reviewed Studies and of Skills Whose Effects are Reviewed in such Studies 
 
Education Program  
to be Used N      % Skills Whose Effects are Reviewed N % 
Social Skill Education Program 
6    30.0 
Social skills 
7 35.0 
Play – Based 4 20.0 Assertiveness, cooperation, self-control  
Assertiveness or aggressiveness, introvert, shy 
behaviors and timidity 
4 20.0 
Family- Teacher - 
Adult Involved  
3    15.0 Comprehending and appreciating interpersonal 
attitude  -  emotion, thought and behaviors 
3 15.0 
Philosophy Program-Story 3 15.0 Social adaptation / low peer acceptance 3 15.0 
Drama - Creative Dance 2 10.0 Interpersonal skills, listening skills, verbal 
explanation skills and self-control skills 
2 10.0 
Cooperative-Project Approach 2 10.0 Self-care skills 1  5.0 
Total 20  100.0 Total 20    100.0 
It is seen in Table 2 that education programs such as play- based, family-teacher-adult involved programs, 
collaborative programs, programs with drama and story activities etc. are preferred other than general social skill 
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education programs and the effects of education programs over behavior characteristics such as assertiveness / 
aggressiveness / introvert, interpersonal attitudes, social adaptation and self-care skills etc. are reviewed. This 
situation may be resulted from the fact that different education programs are effective in bringing different skills. 
 
2.1. Reviewed Studies for Bringing Social Skills  
The study carried out by Ekinci Vural (2006) aims at developing and supporting basic social skills of children of 
six ages are under preschool education by an approach with the support of the families as well as recently developed 
family involved social skill education program. In this experimental study where 40 children and their families 
participated, there was no interference with the daily education activities of the control group but an “Family 
Involved Social Skill Education Program” consisted of 43 activities was applied for the children in experimental 
group during eight weeks. “Family Involved Social Skill Education Program” is a family involved program 
involving four sub-dimensions of social skills such as interpersonal skills, listening skills, verbal explanation skills 
and self-control skills and is based upon the collaboration of teachers and families. Each activity listed in the 
program includes family involvement activities to be performed by the family members at home. Families were also 
informed by periodical meetings, supported for better performance of the activities and informed of social skills and 
psycho – social development. As a result of this research, it is seen that social skill dimensions, psycho – social 
behaviors and family involvement are different in the advantage of group involved in program.  
Similarly, Han and et. al (2005) carried out an experimental study over children of 4-5 ages, their teachers and 
parents in order to determine the effect of class- based social skill education with a teacher supported (consultation) 
approach. The teachers in the experimental group are informed by specialists over subjects such as understanding 
the reason of children behaviors, creating an effective class atmosphere, positive behavior techniques and their 
importance, enabling consistent, open and effective discipline, effective communication skills, home - school 
communication, creating essential environment to solve problems. Parents are also informed of subjects such as 
preventing improper behaviors, reinforcing friendship skills at home, communicating with teacher effectively about 
the education and children behaviors. As a consequence of the study, it is found that there has been improvement in 
social skills and internal and external problems of the children in the experimental groups according to the teacher 
evaluation. Keith and John (2007) investigate the effect of changing teacher behaviors over the social skills of the 
children. In this study with the participants of children of 4 - 5 age group and their teachers, an experimental and 
control group were randomized and the children and their teachers in the experimental group participated in art 
activities of ten minutes for eighteen consecutive school days. Art activities included activities such as drawing 
dinosaur on a large page and drawing an empty refrigerator box similar to space ship. In the 1st stage (5 days) of the 
study consisted of three stages totally, teachers communicated with the children in ten minutes of the art activities; 
in the 2nd stage (5 days) teachers were trained by the trainer on social skill subjects such as the importance of social 
skills, steps necessary to maintain a skill, modeling for the skill and possibility to try for five minutes and in the 3rd 
stage (8 days) all periods of the activities were watched over the video, communications ways thought to be suitable 
for children were discussed. In this study, it is determined that improvement of teachers has positive effects on 
social skill development of children in preschool period. In another study, Pickens (2009) performed a program 
supporting social – emotional development involving subjects such as how to use the activities and how to 
encourage children for expressing opinions, playing in line with the rules, avoiding conflicts, controlling the anger, 
establishing a positive interaction with others for the parents and teachers of the children in experimental group in 
order to increase positive behaviors of children in preschool period with an average age of four. In study with 246 
children in experimental and 50 children in control group, it is determined that social - emotional program supports 
positive social - emotional development. 
Kamaraj (2004) has examined the impact of educational drama program in having children at the age of five 
acquired the social skill of pluckiness. At this study in which 16 kids constituted experiment group and 16 kids 
constituted control group, 25 educational drama activities were applied to the experiment group and 20 activities to 
the control group throughout seven weeks with three practices in a week. At the end of the study, it is determined 
that the educational drama program is effective for children to acquire the social skill of pluckiness. Therefore, it can 
be said that educational drama program supports the socio-emotional development of children and is effective in 
developing their social skills. In the study of Vahedi et al. (2007), the impact of social skill training on the 
aggressiveness  of  the  children  at  the  ages  of  6-7  has  been  analyzed  and  25  kids,  13  of  whom  belong  to  the  
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experiment group and 12 of whom to the control group, have received social skill training composed of 11 sessions. 
Aggressive behaviors have been measured before the training, after the training and for the three months following 
the training and it is detected that aggressive behaviors have been decreased in the kids of the experiment group.  In 
the study of Okur (2008) in which he examines the impact of Philosophic Education Program for Children on such 
social skills of the children at the age of six as pluckiness, cooperation and self-control, the experiment and control 
groups have received training in 10 sessions of 40 minutes for 8 weeks. The activities like drama and story-telling 
intended for the social skills of pluckiness, cooperation and self-control were applied to the control group and the 
Philosophic Education Program for Children aimed at questioning concepts through Socratic conversations intended 
for the social skills of cooperation and self-control were applied to the experiment group. At the end of the study, it 
has been observed that the Philosophic Education Program for Children is effective for the social skills of 
pluckiness, cooperation and self-control of the children at the age of six.  
Lobo and Winsler (2006) have conducted a study in which 21 kids selected randomly from 40 kids belonging to 
low-income families formed the experiment group and 19 kids formed the control group, with the purpose of 
examining the impact of creative dancing / action program on the social skills of Head Start students. Dancing 
program was applied to the experiment group in sessions of 35 minutes twice a week for 8 weeks. Dancing program 
consists of issues involving (1) body organs like hand, head and finger, symmetric and asymmetric shapes, the 
relation of the organ with the body or interpersonal relationships; (2) locomotor motions like walking, running and 
jumping; (3) sizes like small and big, levels like high and low, directions like right, left, up and down; (4) temporal 
instructions like fast and slow; (5) conditions like rough and smooth, impositions like strong and weak, 
compositions like marking time and taking two steps, non-locomotor motions like standing and running around in 
circles; (6) forms like rolling and whirling. A session compromises of greeting, warm-up, stretching, concentration, 
short-story, dance improvisation and cool-down. In consequence of the study, it has been determined that there is a 
positively significant difference in both internal and external behavior problems and social skills of the children in 
the experimental group. Within the framework of the study of Bierman et al. (2008) in which they examine the 
impact of the Head Start program on the academic and socio-emotional skills of children, the Head Start program 
were applied to 300 children at the age of four for a year and the families were provided with house materials in 
order to support the development of entry skills of the children at home too. It has been detected that the training 
which involves hands-on activities and several teaching techniques is influential for children in comprehending 
emotional skills, reading-writing skills, vocabulary, problem-solving skills and displaying social behaviors. 
Accordingly, it could be said that supporting the Head Start Program whose main objective is to improve social 
competence of the disadvantaged children with social skill training programs helps overcoming the problems of the 
children which arise from inequality of opportunity and supporting their development.  
In the study of Patterson and Bigler (2006) in which they examine the impact of the prejudices of the adults and 
using social groups on the interpersonal attitudes of children, the teachers in the experimental group have used 
taggings as red group and blue group for social groups and the teachers in the control group underestimated the 
color groups. At the end of the study, it has been observed that the tagging attitude of the adults increase the 
prejudiced attitudes of the children. In the experimental study of Guglielmo and Tryon’un (2001) in which they 
examine the impact of social skill training integrated into the pre-school education program on the preschoolers who 
have such incompetency as social skill, some stories that involve the subjects of sharing and being in a group were 
told through puppets to the experiment group in sessions of 6 weeks. The kids were evaluated by the educator and 
assistant through observation by stating such sentences as “She/he shared her/his toy/material with other kids or 
not”; “She/he is in a group or not”. At the end of the study, it is understood that the social skills of the children have 
developed. On the other hand, Esteban et al. (2010) have conducted a study in order to enhance the levels of 30-52 
months old children to understand and appreciate others’ feelings, opinions and behaviors with a training program of 
illustrated book reading. In this study, illustrated story books were read to the experiment group in sessions of 15 
minutes three times in two weeks and speeches were delivered about complementary syntaxes in the story books, 
causative and comparative mental processes involving emotion, will and expectation, and communication with their 
teachers. At the end of the study, it is determined that the skills of understanding emotions, opinions and behaviors 
of the preschoolers can be developed by the training program of illustrated book reading.  
Walsh et al. (2006) have conducted a study on 70 classes, in 38 of which traditional curriculum is applied and in 
32 of which play-based enriched curriculum is applied, with the purpose of examining the impact of play-based 
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enriched curriculum and traditional curriculum on assessing the quality of learning experiences and gaining 
perspective. The traditional curriculum has begun with structured plays and activities, continued with writing, 
painting and simple completion, and ended with listening to story, watching TV, vamping a song or rhythm or 
finishing an uncompleted activity. In the enriched curriculum, the day has begun with a play in which the kids have 
the right to choose the activity to a certain extent and lasted for approximately one and a half hour. After the teacher 
had told story to the children by using a big book, a break was taken for the kids to play with their friends freely and 
the day was finished with garden plays, mathematic activities, watching television, singing songs and writing 
activities. At the end of the study, it has been seen that the enriched curriculum provides children with high-quality 
learning, makes children more enthusiastic for learning and support the emotional, social and physical development 
better. Similarly, in the study of Durualp (2009) in which he has examined the impact of Play-Based Social Skill 
Training  Program  on  the  social  harmony  and  skills  of  children,  48  kids  at  the  age  of  six  were  placed  in  the  
experiment group and the other 48 kids in the control group. Playing activities with family involvement, purposes 
and acquisitions for gaining important behaviors in terms of social skills were presented to the children in the 
experiment group for 8 weeks three times a week. At the end of the research, it has been observed that the social 
skill and social harmony levels of the kids taking part in the play-based training program are higher. Accordingly, 
the study in which Görker (2001) aimed at treating six kids at the ages of six-eight who maintain social relationships 
inconvenient for normal development, display aggressive behaviors, have difficulty in getting along with other kids 
and who are introvert, shy and misfit with the help of the play therapy groups, playing has been found to be effective 
in the treatment process. Therefore, it is seen that children deal with different activities in the group, start to become 
socialized, their fears in the atmosphere of groups decrease and their self-confidence advance and that they begin to 
understand the others. Gazezo÷lu (2007) has conducted a study in which 20 kids form experiment and 20 kids 
control groups in order to reveal the difference between traditional education and play-based education in having 
children at the age of six acquired self-care skills. The children in the experiment group received skill training 
consisted of 16 plays for 8 weeks and it is concluded that play-based training program is effective for enhancing 
self-care skills of the kids in the group to which it was applied. So it could be said that play-based training increases 
the social and harmony skills, provides the development of self-care skills, is good at overcoming emotional and 
behavioral disorders and makes children be enthusiastic for learning. Social skill development has been tried to be 
supported with training programs in which different activity types are highlighted apart from play-based social skill 
training program which is conducted predominantly.  
On the other hand, in Kurt’s (2007) study, the effect of project-based training programs on the social harmony 
and  skills  of  the  preschoolers  at  the  ages  of  five-six  has  been  examined.  At  this  study  in  which  23  kids  form  
experiment, 23 kids 1st control and other 23 kids 2nd control groups, project-based training programs have been 
applied to the kids in the experimental group as a part of their daily training programs for 23 weeks two hours in a 
week. At the first stage of the project, activities like trip, observation, experiment, family involvement, at the second 
stage art activities aimed at social harmony and skills and arrangements for creating three-dimensional products, and 
at the third stage sharing activities have been highlighted. In the 1st and 2nd control groups, daily training programs 
have continued to be applied. At the end of the research, it has been observed that there is a positive difference in the 
social harmony and skills of the kids in the experiment group to which project-based training program has been 
applied. After the training, it is found clearly that the social harmony and skills of the kids in the experiment group 
are the highest and the social harmony and skills of the kids in the control groups are similar.  
Dereli (2008) has conducted a study on totally 80 children with two experiment and two control groups within 
the framework of his research in which he has examined the impact of Social Skill Training Program for Children 
on the social problem solving and emotional understanding skills of children. It has been seen that the social 
problem solving and emotional understanding levels of the kids participating in the program escalate significantly 
and the effect of the program is permanent. Choi (2000) has delivered social skill training program for the kids at the 
age of four-five who have low peer acceptance by using socio-cognitive training model and it is determined that the 
program has an effect for children to maintain positive playing activities with their peers. Besides, AvcÕo÷lu (2003) 
has examined the impact of the social skill training program prepared collusively on the listening skills, verbal 
explanation skills and interpersonal communication skills of the preschoolers at the age range of four-six. In this 
single-grouped, pretest-posttest designed study, the program based on sharing of opinions and materials, division of 
labor and group reward considering the plays of the children at those ages and social skill training activities prepared 
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previously  has  been  applied  to  the  group  in  sessions  of  40  minutes  twice  in  a  week.  As  a  consequence  of  the  
research, it is detected that the social skill training program developed in line with the cooperative learning method 
is influential for children’s gaining target social skills. Therefore the social skill training program is thought to be 
functional in acquiring different terminal social skills like listening skills, self-expression skills, and emotional 
understanding skills.  
 
3. Conclusion and Suggestions 
 
When the consequences of the studies are analyzed, it is seen that social skills are changeable and perfectible 
skills. However, it is pointed out that using the method and technique convenient for the skill or behavior which is 
aimed to be acquired and demonstrating the suitable approach to the group affect the functionality of the process. 
Thus, the feature of the group and the content of the skill should be taken into consideration while preparing training 
programs and efficient practice processes should be realized.  
In teaching social skills in the preschool period, they applied family-involved, play-based training programs and 
programs within the scope of drama activities predominantly, and cooperation-based, project-based and musical 
activity programs. Accordingly, it can be said that different training programs trigger different aims and 
acquisitions. Therefore, the most effective method and technique should be determined according to the objective 
and researches should be conducted in this line. Besides, the data acquired from the study should be shared with 
educators, adults and other persons responsible for the education and development of the child. Preschool activities 
should be prepared by examining efficient training programs and the development of social skills of children should 
be supported within the scope of their daily training program. The fact that the social skills acquired in the early life 
stage are really important necessitates enhancing the studies devoted to gaining social skills.    
 
References 
 
AnlÕak, ù. & Dinçer, Ç. (2005). FarklÕ e÷itim yaklaúÕmlarÕ uygulayan okul öncesi e÷itim kurumlarÕna devam eden çocuklarÕn 
kiúiler arasÕ problem çözme becerilerinin de÷erlendirilmesi. Ankara Üniversitesi E÷itim Bilimleri Fakültesi Dergisi, 38 (1), 
149-166. 
Anonim (2006). 36-72 aylÕk çocuklar için okul öncesi e÷itim programÕ. Ankara: Milli E÷itim BakanlÕ÷Õ Talim ve Terbiye Kurulu 
BaúkanlÕ÷Õ. 
AvcÕ÷lu, H. (2003). Okul öncesi dönemdeki çocuklara sosyal becerilerin ö÷retilmesinde iúbirlikçi ö÷renme yöntemi ile sunulan 
ö÷retim programlarÕnÕn etkinli÷inin incelenmesi. OMEP Dünya Konsey ToplantÕsÕ ve KonferansÕ Bildiri KitabÕ, Cilt I. 
Ankara:YA-PA YayÕnlarÕ.  
Bierman, K. L,  Domitrovich, C. E., Nix, R. L., Gest, S. D., Welsh, J. A., Greenberg, M. T., Blair, C., Nelson K. E. & Gill, S. 
(2008). Promoting academic and social-emotional school readiness: The Head Start REDI Program. Child Development, 79 
(6), 802-817. 
Choi, D. H. (2000). Changes of preschool children's social strategy (cognition) and social behaviors after participating  in a 
cognitive-social learning model of social skills training. Early Childhood Education: Curriculum, Teacher Education, & 
Dissemination of Information. Proceedings of the Lilian Katz Symposium, 295-300. 
Çifci, ø. & Sucuo÷lu, B. (2004). Biliúsel süreç yaklaúÕmÕyla sosyal beceri ö÷retimi. Ankara: Kök YayÕncÕlÕk. 
Çimen, N. (2009). Okul öncesi e÷itim programÕ’nda altÕ yaú grubu çocuklarÕn sosyal becerilerinin gerçekleúme düzeyi. 
YayÕnlanmamÕú Yüksek Lisans Tezi, Atatürk Üniversitesi Sosyal Bilimler Enstitüsü, Erzurum.  
Dereli, E. (2008). Çocuklar için sosyal beceri e÷itim programÕnÕn 6 yaú çocuklarÕn sosyal problem çözme becerilerine etkisi. 
YayÕnlanmamÕú Doktora Tezi, Selçuk Üniversitesi Sosyal Bilimler Enstitüsü, Konya. 
Diener, M. L. & Kim, D. Y. (2004). Maternal and child predictors of preschool children’s social competence. Applied 
Developmental Psychology, 25, 3–24. 
Durualp, E. (2009). AnasÕnÕfÕna devam eden 6 yaú çocuklarÕnÕn sosyal uyum ve becerilerine oyun temelli sosyal beceri e÷itim 
programÕnÕn etkisinin incelenmesi: ÇankÕrÕ örne÷i. YayÕnlanmamÕú Doktora Tezi, Ankara Üniversitesi Fen Bilimleri 
Enstitüsü, Ankara.  
Ekinci-Vural, D. (2006). Okul öncesi e÷itim programÕndaki duyuúsal ve sosyal becerilere yönelik hedeflere uygun olarak 
hazÕrlanan aile katÕlÕmlÕ sosyal beceri e÷itimi programÕnÕn çocuklarda sosyal becerilerin geliúimine etkisi. YayÕnlanmamÕú 
Yüksek Lisans Tezi, Dokuz Eylül Üniversitesi E÷itim Bilimleri Enstitüsü, øzmir. 
Esteban, M., Sidera, F., Serrano, J., Amado, A. & Rostan, C. (2010). Improving social understanding of preschool children: 
Evaluation of a training program. Electronic Journal of Research Educational Psychology, 8 (2), 841-860. 
Pınar Aksoy and Gülen Baran / Procedia Social and Behavioral Sciences 9 (2010) 663–669 669
Gazezo÷lu, Ö. (2007). Okul öncesi e÷itim kurumlarÕna devam eden altÕ yaú çocuklarÕna öz bakÕm becerilerinin 
kazandÕrÕlmasÕnda oyun yoluyla ö÷retimin etkisi. YayÕnlanmamÕú Yüksek Lisans Tezi, Dokuz Eylül Üniversitesi E÷itim 
Bilimleri Enstitüsü, øzmir.  
Görker, I. (2001). Çocuklara oyun tedavi grubu: Bir çocuk ile yapÕlan oyun tedavi grubunun de÷erlendirilmesi. Yeni Symposium, 
39 (1), 39-44. 
Guglielmo, H. M. & Tryon, G.S. (2001). Social skill training in an integrated preschool program. School Psychology, 16 (2), 158-
175. 
Gülay, H. & Akman, B. (2009). Okul öncesi dönemde sosyal beceriler (1.BaskÕ). Ankara: Pegem Akademi Yay. E÷t.  Dan. Hizm. 
Tic. Ltd. ùti. 
Günindi, N. (2008). Okul öncesi e÷itim kurumlarÕna devam eden altÕ yaú çocuklarÕnÕn sosyal uyum becerileri ile anne-
babalarÕnÕn empatik becerileri arasÕndaki iliúkinin incelenmesi. YayÕnlanmamÕú Yüksek Lisans Tezi, Gazi Üniversitesi 
E÷itim Bilimleri Enstitüsü, Ankara.  
Han,  S.  S.,  Catron,  T.,  Weiss,  B.  &  Marciel,  K.  K.  (2005).  A  teacher-consultation  approach  to  social  skills  training  for  pre-
kindergarten children: Treatment model and short-term outcome effects. Journal of Abnormal Child Psychology, 33 (6), 681-
693. 
Kamaraj, I. (2004). Sosyal becerileri dereceleme ölçe÷inin Türkçe’ye uyarlanmasÕ ve beú yaú çocuklarÕnÕn atÕlganlÕk sosyal 
becerilerini kazanmalarÕnda e÷itici drama programÕnÕn etkisi. YayÕnlanmamÕú Doktora Tezi, Marmara Üniversitesi E÷itim 
Bilimleri Enstitüsü, østanbul. 
KapÕkÕran, N. A., øvrendi, A. B. & Adele, A. (2006). Okul öncesi çocuklarÕnda sosyal beceri: Durum saptamasÕ. Pamukkale 
Üniversitesi E÷itim Fakültesi Dergisi, 19, 19-27. 
Keith,  J.  H.  &  John,  W.  F.  (2007).  A  comparison  of  the  effects  of  two  social  skill  training  approaches  on  teacher  and  child  
behavior. Journal of Research in Childhood Education, 12 (1), 85-97. 
Kurt, F. 2007. Okul öncesi e÷itim kurumlarÕna devam eden beú-altÕ yaú çocuklarÕnÕn sosyal uyum ve becerilerine proje yaklaúÕmlÕ 
e÷itim programlarÕnÕn etkisinin incelenmesi. YayÕnlanmamÕú Yüksek Lisans Tezi, Gazi Üniversitesi E÷itim Bilimleri 
Enstitüsü, Ankara. 
Lobo, Y. B. & Winsler, A. (2006). The effects of a creative dance and movement program on the social competence of Head 
Start preschoolers. Social Development, 15 (3), 501-517. 
Mavi-Derviúo÷lu, C. (2007). Okul öncesi e÷itim kurumlarÕna devam eden 6 yaú çocuklarÕnÕn, sosyal becerilerini ve problem 
davranÕúlarÕnÕ etkileyen faktörlerin incelenmesi. YayÕnlanmamÕú Yüksek Lisans Tezi, Hacettepe Üniversitesi Sosyal Bilimler 
Enstitüsü, Ankara. 
Miller, L. M. (2002). Social acceptance and social problem solving in preschool children. Journal of Applied Development 
Psychology, 14 (1), 59-70. 
Milli E÷itim BakanlÕ÷Õ [MEB] (2006). 36-72 aylÕk çocuklar için okul öncesi e÷itim programÕ. Ankara:Milli E÷itim BakanlÕ÷Õ 
Talim ve Terbiye Kurulu BaúkanlÕ÷Õ.  
Okur, M. (2008). Çocuklar için felsefe e÷itim programÕnÕn altÕ yaú grubu çocuklarÕnÕn atÕlganlÕk, iúbirli÷i ve kendini kontrol 
sosyal becerileri üzerindeki etkisi. YayÕnlanmamÕú Yüksek Lisans Tezi, Marmara Üniversitesi E÷itim Bilimleri Enstitüsü, 
østanbul. 
Özbey, S. & Alisinano÷lu, F. (2009). Okul öncesi e÷itim kurumuna devam eden 60-72 aylÕk çocuklarÕn problem davranÕúlarÕnÕn 
bazÕ de÷iúkenlere göre incelenmesi. The Journal of International Social Research, 2, 493-517. 
Patterson, M. M. & Bigler, R. S. (2006). Preschool children’s attention to environmental messages about groups: Social 
categorization and the origins of intergroup bias. Child Development, 77 (4), 847-860. 
Pickens, J. (2009). Socio-emotional programme promotes positive behaviour in preschoolers. Child Care in Practice. 15 (4), 
261-278. 
Vahedi,  S.,  Fathiazar,  E.,  Hasseini-Nasab,  S.  D,  Maghaddam,  M.  &  Kaini,  A.  (2007).  The  effect  of  social  skills  training  on  
decreasing the aggression of pre-school children. Iranian Journal of  Psychiatry, 2 (3), 108-114. 
Walsh, G., Sproule, L,. McGuinness, C., Trew, K., Raffery, H. & Sheehy, N. (2006). An appropriate curriculum for 4-5 year-old 
children in Northern Ireland: Comparing play-based and formal approaches. Early Years, 26 (2), 201-221. 
 
 
 
